
 

 

 

 

 

 

 

 

 
AVID Emerge ® : A Research -Based Approach to  
Supporting Multilingual Learners  
 

Introduction  

Multilingual learners constitute a significant and rapidly growing 
demographic in U.S. schools. According to the most recent 
federal data, in fall 2021, there were 5.3 million English learners 
(ELs) enrolled in public elementary and secondary schools 
across the United States, representing 10.6 percent of the total 
student population, up from 9.4 percent a decade earlier (NCES, 
2024a). This upward trend reflects the increasing linguistic and 
cultural diversity of American classrooms and underscores the 
urgency of providing equitable, high-quality instruction for 
multilingual students at every grade level. More than 283 
languages are represented across this population, with Spanish 
spoken by approximately 76% of EL students, followed by 
Arabic, Chinese, and Vietnamese (NCES, 2024a). 
 

Despite this growth, multilingual students continue to face well-
documented gaps in academic achievement and educational 
attainment. The 2022 NAEP reading assessment revealed that 
only 4 percent of EL students at grade 8 scored at or above 
proficient, compared to 36 percent of non-EL students (NCES, 
2024b). In 2024, overall, fourth grade reading scores fell an 
additional two points below 2022 levels, the lowest in three 
decades, with historically underserved groups, including ELs, 

experiencing further declines (NAEP, 2024). These trends point 
to a deepening reading crisis that disproportionately affects 
multilingual scholars. 
 

High school graduation rates reveal a similar divide. In school 
year 2021–22, the four-year adjusted cohort graduation rate for 
English learners was 72 percent, compared to an 87 percent 
national average (NCES, 2024c). While this represents a modest 
improvement from the 67 percent EL graduation rate reported 
for 2016–17, a 15-percentage-point difference between ELs and 
the overall student population remains, limiting opportunities 
after high school at scale. College access disparities are equally 
striking: research using the High School Longitudinal Study of 
2009 found that only 61.6% of EL students continued to higher 
education, compared to 73.4% of English monolingual students 
(Jiang, 2021). 
 

These enduring inequities led AVID to develop AVID Emerge as 
part of its Advancing Multilingual Learner Suite. AVID Emerge 
offers evidence-informed instructional strategies, differentiated 
routines, and educator learning designed to help teachers 
accelerate multilingual scholars’ academic growth. 
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Multilingual Learner College and Career Readiness  

A robust and growing body of research has examined the factors that promote or hinder college and career readiness for multilingual 
learners. Recent scholarship has further refined and strengthened the evidence base for the five key barriers described below.  
 

●   Barrier 1: Access to Advanced and Honors Courses 

Multilingual learners are systematically underrepresented in advanced classes (Callahan, 2005; Kanno & Kangas, 2014). Tracking 
practices, inadequate counselor-to-student ratios, and language-based misidentification in placement decisions all contribute to this 
inequity (Callahan & Shifrer, 2016; EdTrust, 2021). Recent studies reaffirm that multilingual learners are less likely to enroll in honors 
and advanced options, with participation often declining as students progress through school (EdResearch for Action, 2024). Holzman 
et al. (2025) further found that ELs reclassified later in their school careers complete fewer college-level courses than both never-EL 
students and earlier-reclassified peers, and that these differences explain a substantial share of disparities in enrollment and 
completion after high school. 

 

●   Barrier 2: Impacts of Tracking and Remedial Placement 

Remedial placement has been shown to negatively impact multilingual learners’ academic outcomes and college-going trajectories. 
Recent findings suggest that limited access to challenging coursework, rather than linguistic ability alone, explains much of the 
observed difference in postsecondary outcomes for English learners (Holzman et al., 2025). 

 

●   Barrier 3: Importance of Academic English and Biliteracy 

Advanced academic English proficiency is essential for access to a college-preparatory curriculum. Increasingly, biliteracy is recognized 
as an asset rather than a deficit. In 2022–23, more than 158,000 students earned a Seal of Biliteracy, with approximately 40 percent 
being current or former English learners (EdSource, 2024). 

 

●   Barrier 4: Guidance and Support Around College Access 

Many multilingual learners lack clear information about college options, admissions, and financial aid due to language barriers and a 
family’s limited prior experience with U.S. higher education systems (Núñez & Sparks, 2012). A 2023 qualitative study found that school 
counselors, teachers, and administrators consistently identified EL students as under-supported during the transition to college, citing 
limited bilingual advising resources and challenges with financial aid navigation (Kalinowska, 2023). In Chicago Public Schools, only 
56 percent of active EL high school graduates enrolled in college, compared to 66 percent of non-EL peers, even after accounting for 
graduation rates (University of Chicago Consortium on School Research, 2024). Early, culturally responsive advising is critical for 
strengthening college-going identity and helping students navigate these systems. 

 

●   Barrier 5: Potential of Targeted Interventions 

Program-specific evidence continues to strengthen the case for targeted interventions focused on long-term English learners and 
academic language development. A 2026 quasi-experimental evaluation of AVID Excel® found that participation was associated with 
statistically significant gains in English language proficiency by grade 8 and higher English learner reclassification rates in grades 8 
and 9, particularly among students who participated across multiple consecutive years (Penn et al., 2026). The evaluation also 
identified positive relationships between implementation fidelity and student outcomes, underscoring the importance of structured 
academic, language, and advising components for multilingual learners’ college and career readiness. 
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Key Considerations for Instruction and Professional Learning  

Recent scholarship reinforces and expands several core considerations for designing instructional resources and educator learning that 
advance multilingual scholars’ success. Updated evidence strengthens confidence in the following principles and, where warranted, 
refines their application. 
 

Leverage translanguaging as a pedagogical practice. 
Translanguaging, allowing students to draw on their full linguistic repertoire, has emerged as a strongly supported 
approach. A systematic review of 44 empirical studies (2010–2023) found that translanguaging pedagogies enhance 
academic outcomes, foster bilingual identities, and promote social inclusion (Yun et al., 2025). Additional studies connect 
translanguaging to gains in vocabulary acquisition and metalinguistic awareness (Cenoz & Gorter, 2023; Teng & Fang, 
2023). Teachers do not need to be fluent in a student’s home language to implement these routines; the key is to use 
translanguaging intentionally as an instructional tool rather than relying on incidental code-switching (Iowa Reading 
Research Center, 2023) . 
 

Differentiate scaffolds across proficiency levels. 
Scaffolded teaching that strengthens comprehension and language production remains foundational for EL instruction, 
including comprehension-monitoring supports, visuals, structured discussion protocols, and progressively complex 
language tasks (Goldenberg, 2013; Escamilla et al., 2022). A 2022–2023 synthesis of 87 studies confirmed consistent 
positive effects while adding an important caution: too much scaffolding can reduce student autonomy. Current 
recommendations emphasize gradual release, with supports intentionally removed as learners develop (Mahan, 2022; 
Puntambekar, 2022). 
 

Connect language growth to grade-level content. 
When academic content serves as both the vehicle and context for language learning, outcomes tend to be stronger than 
in models where language development is isolated from disciplinary work (Echevarria et al., 2017; Escamilla et al., 2022). A 
2026 systematic revie w across English Language Development contexts found that content-language approaches are 
effective across program types and highlighted the need for teachers to build explicit knowledge of how to teach language 
within content lessons (Domke & Cerrato, 2026). Responsive pedagogy can further align content and language goals while 
affirming students’ identities (Wesley-Nero et al., 2024). 
 

Teach academic vocabulary deliberately. 

Intentional word learning that builds relationships among terms, highlights cross-linguistic connections, and develops 
academic registers remains a critical component of EL success (Carlo et al., 2004; Iowa Reading Research Center, 2023). 
Recent work adds that cross-linguistic strategies—such as comparing cognates, analyzing word families across languages, 
and using metalinguistic vocabulary activities—can strengthen acquisition beyond single-language approaches (Cenoz & 
Gorter, 2023; Teng & Fang, 2024). The 2024 EdResearch for Action brief identifies vocabulary as a high-priority lever for 
reducing opportunity gaps for MLs. 
 

Design frequent opportunities for talk. 
Oral language growth through structured academic conversations, collaborative tasks, and purposeful peer exchange is 
especially important for multilingual learners (Saunders & Goldenberg, 2010). Recent findings link high-quality classroom 
discourse to stronger achievement and suggest that teacher responsiveness, paired with increased student academic talk, 
is associated with greater learning gains, particularly on conceptually-focused items for emergent multilingual learners 
(Zahner et al., 2024). Translanguaging routines that invite students to draw on their full repertoire during collaboration can 
further deepen participation and understanding. 
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Use asset-based approaches. 
Asset-based pedagogy treats students’ home languages, cultures, and community knowledge as strengths rather than 
deficits (Brown, 2007; Paris & Alim, 2017). A 2023 synthesis identified five elements of responsive teaching for multilingual 
learners: building knowledge of students’ home languages, creating translanguaging space, using multimodality to 
engage, implementing content-language approaches, and developing dispositions of cultural humility (Yoon, 2023). This 
body of work also links affirming classroom practices to higher engagement and a stronger sense of belonging 
(Wesley-Nero et al., 2024). 

 

Strengthen collaboration with families. 
Families of multilingual learners value education and want to support their children’s success. Schools that build authentic 
relationships, communicate in home languages, and engage families in shared decision-making can better connect 
learning across home and school and improve student outcomes (Colorado Department of Education, 2023). 

 

AVID Emerge Engages and Empowers  Multilin g ual Learners  

AVID Emerge professional learning builds educators’ 
knowledge and routines connected to the latest evidence: 

● Applying translanguaging pedagogies to affirm students’ 
multilingual identities while advancing academic 
language development 

● Implementing differentiated scaffolding techniques, 
including strategic scaffold removal, that meet students 
at their current proficiency level while maintaining 
high expectations 

● Identifying and teaching essential academic and 
disciplinary language through integration with rigorous, 
grade-level content instruction 

● Facilitating substantive student discussions using 
structured protocols that build oral language 
competencies foundational to academic and 
career success 

● Using content to facilitate language development in ways 
that honor students’ assets  

● Using strategies for explicit academic vocabulary 
instruction with attention to cross-linguistic connections 
and disciplinary language demands 

● Building responsive dispositions that affirm student 
identities and strengthen engagement and belonging 

The AVID Emerge Digital Toolkit includes resources for 
multilingual learners aligned to the key considerations: 

● Scaffolded routines that support comprehension and 
language production at every proficiency level, with 
graduated release of responsibility and translanguaging 
principles that honor students’ full linguistic repertoires 

● Academic language development opportunities focused 
on comprehension and production of disciplinary 
language, with explicit attention to vocabulary acquisition, 
word relationships, and cross-linguistic connections 

● Structured speaking and collaboration routines (i.e., 
academic discussion protocols) that build the oral 
language skills essential for college and career success 

● Student-centered lesson topics that merge language 
development with grade-level academic and college- and 
career-readiness content that reflect students’ lived 
experiences and community assets 

● Explicit vocabulary instruction with word relationship 
activities, cognate connections, and cross-linguistic 
strategies that build on home language knowledge 

● Translanguaging-informed supports that leverage 
students’ home language skills as instructional assets 
rather than obstacles 

● Family engagement resources designed to strengthen 
family-school partnerships in accessible ways 
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AVID Emerge Differentiation for All Language Proficiency Levels  

AVID Emerge materials include scaffolds and language-development supports for students across proficiency levels, consistent with WIDA 
and other widely used proficiency frameworks: 

● Entering (Beginning): Highly scaffolded lessons with multimodal supports, visual aids, home language connections, and structured 
production tasks to build confidence and foundational language skills 

● Emerging & Developing (Intermediate): Scaffolds for engaging with complex academic texts and language tasks, including 
structured academic conversation protocols, sentence frames, and graduated release of responsibility 

● Expanding & Bridging (Advanced): Scaffolds to support students in conveying complex ideas in speech and writing with increasing 
independence, with supports for disciplinary language and college-level academic tasks, and development of full biliteracy 

 
The AVID Emerge Digital Toolkit allows teachers to search for and select resources tailored to their students’ proficiency levels. 
Professional learning builds educators’ abilities to effectively differentiate instruction, informed by current scholarship on graduated 
scaffolding and intentional scaffold removal (Mahan, 2022; Puntambekar, 2022; Staehr Fenner et al., 2024), addressing the diverse and 
evolving learning needs of multilingual scholars.

 

AVID Emerge Implementatio n

AVID Emerge is flexible and can align with a range of instructional models and program contexts. Schools can use it as: 

● A primary resource for designated English Language Development (ELD) instruction 

● An enhancement providing additional language development support within existing ELD classes 

● An overlay providing language development activities integrated into core content classes 

● A source for small group instruction to pre-teach key language and concepts before or during grade-level lessons 
 
 
 
 
 

AVID Emerge integrates seamlessly 
into existing ELD programs as an 
enhancement or a core resource. The 
flexible implementation options allow 
schools to leverage AVID Emerge as 
part of a comprehensive system to 
promote college and career readiness 
for multilingual students. 

 
 
 
 

By providing research-aligned 
instructional practices, differentiated 
resources, and focused professional 
learning, AVID Emerge equips schools 
to meet the needs of their multilingual 
scholars and place them on the path to 
academic success and college and 
career readiness. The toolkit and 
professional development model allow 
for flexible implementation 
appropriate to many ELD program 
contexts and designs. 

 
 
 
 

AVID Emerge is an ideal resource for 
schools seeking to expand access to 
challenging instruction for multilingual 
learners. Its language-development 
scaffolds, translanguaging routines, 
and differentiated materials help 
educators enrich instruction across 
proficiency levels. Professional 
learning strengthens teacher capacity 
in proven practices for language, 
literacy, and content-area growth. 
 

We encourage schools to bring AVID Emerge into their classrooms and programs to provide multilingual learners with 
an equitable path to future success. 

By centering language development within grade-level instruction and providing educators with research-aligned tools and learning 
opportunities, AVID Emerge helps schools address long-standing inequities in multilingual scholars’ college and career readiness. Findings 
from the recent AVID Excel evaluation further illustrate the promise of targeted, well-implemented interventions for accelerating English 
proficiency and expanding postsecondary opportunity pathways (Penn et al., 2026). 
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